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A B S T R A C T S  A R T I C L E   I N F O 

This study aims to find out Improving the eleventh grade 

students' reading achievement through listen, read and 

discuss  (LRD) strategy at SMAN 1 Gerung. This research is 

carried out using random sampling techniques, where all 

individuals in the population, either individually or together 

are given the same opportunity to be selected as sample 

members. This sampling and research is based on the 

considerations and recommendations of the English subject 

teacher, based on these considerations and 

recommendations, the class to be researched is class 11 F as 

many as 38 students as an experimental class. From the 

results of the study, the average pre-test score of students 

was 61.05 with a standard deviation of 10.46. Meanwhile, 

the post-test students obtained with an average score of 

68.10 with a standard deviation of 9.18. Based on the 

calculations carried out with the T-test, the t-test was 

obtained which is 7.26 with a t-table of 1.68 for the actual 

level using 5% or 0.05. This shows that the t-test is greater 

than the t-table, which is 7.26>1.68, so Ho is rejected and Ha 

is accepted. From the results of the assessment, it can be 

concluded that there is a significant effect in increasing 

student reading achievement in using the LRD strategy. 
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INTRODUCTION  
Reading is a crucial receptive skill in English, helping students expand their 

vocabulary and understanding of written material. Despite the availability of various reading 

resources, many students struggle to comprehend English texts, including those in their 

school materials. This difficulty may stem from monotonous and ineffective teaching 

methods that fail to engage students, leading to boredom and a lack of understanding. This is 

supported by Burner, that effective learning, including learning how to be an effective 

teacher, requires something to start it, something to sustain it, and something to keep it from 

becoming random or misdirected (Manzo & Casale, 2011). To fulfill what Burner said about 

what is needed for effective learning, teachers can use one of the strategies introduced by 

Manzo & Casale-Manzo, namely Listen-Read-Discuss. To enhance reading achievement, 

teachers need to adopt effective strategies that stimulate student interest and comprehension. 

One such strategy is Listen-Read-Discuss (LRD), which has been shown to positively impact 

reading achievement. Research indicates that LRD is particularly beneficial for students with 

limited vocabulary. LRD has been proven by Rusyida (2012) in her thesis that teaching 
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reading through the Listen-Read-Discuss strategy has a positive effect on students' reading 

achievement. 

Preliminary research at SMAN 1 Gerung revealed that students' reading achievement 

was low, with many scoring below the minimum completeness criteria (KKM) of 75. Apart 

from that, through interviews with students, it was found that the majority of class XI 

students at the school still had difficulty understanding the text. Sometimes they also don't 

focus on learning because they lose sight of learning goals for their achievers and find it 

difficult to learn. However, areas of improvement are still available. English teachers there 

might be able to find other ways to make this strategy work better. Therefore, the researcher 

decided to describe the process of implementing Listen-Read-Discuss in reading classes and 

found more obstacles faced by teachers and students, especially with achieving goals. 

 

RESEARCH METHODS  
This research employed a pre-experimental design, specifically a one-group pretest-

posttest study. This design involves administering a pretest (O1), applying a treatment (X), 

and then conducting a posttest (O2). 

 

O1 X O2 

Where: 

O1 = Pre-test 

X = Treatment 

O2 = Post-test 

The population consisted of 383 eleventh-grade students at SMAN 1 Gerung for the 

2024/2025 academic year. The sampling technique in this study is random sampling. Based 

on this data, the researcher conducted research on several class XI from all department. Then 

the researcher used the lottery method to determine the sample. After the draw, the results of 

class XI F came out and became a sample in this study. The sample taken was 38 students in 

grade XI Science 5 consisting of 19 female students and 19 male students. Most of the 

samples were 16 – 17 years old. Arikunto (2010, p. 265) "the data collection instrument is 

tools selected and used by researchers in their activities collect data so that the activity 

becomes systematic and made easier by it". In collecting the data, the researcher gave pretest 

before giving treatment, and the last is posttest. 

1. Pre-test 

According to Arikunto (2013, p. 85), One Group Pretest – Posttest Design is a 

research design that in its research activities is directly to one group of subjects, with 

observation conditions that are carried out without a comparison group, so that each 

subject is a control class for itself. Before doing the treatment, the researcher gave a 

pretest to measure the students` prior knowledge of reading achievement. The pre-test 

consisted of five questions which talk about report text, and the form of the test was 

multiple choice test. The researcher distributed the instrument to the students, and the 

researcher asked the students to answer the questions based on the text. 

2. Post-test 

After doing the treatment, the researcher gave posttest to know the students‘ 

improvement in reading achievement. The procedure was same as a pretest. According to 

Huges, there are many techniques that can assess the students’ comprehension but the 

writer used one technique called: Multiple choice techniques are a technique. This 

technique can assess the student’s reading.  
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RESEARCH FINDINGS AND DISCUSSION  

This study examines the classification of students' pre-test and post-test results to 

evaluate reading achievement after the implementation of the Listen, Read, and Discuss 

(LRD) strategy. The pre-test was conducted before the treatment to measure students' reading 

achievement, while the post-test was conducted after the treatment to assess the increase in 

achievement. The results showed that the average score of students increased from 61.05 in 

the pre-test to 68.10 in the post-test. The percentage of students who achieved the Minimum 

Completion Criteria (KKM) also increased from 15.78% to 26.31%. Statistical analysis 

shows that the t-test value (7.26) is greater than the t-table (1.68), indicating a significant 

difference between the pre-test and post-test results. Thus, the null hypothesis is rejected and 

the alternative hypothesis is accepted, concluding that the LRD strategy significantly 

improves the reading achievement of eleventh grade students at SMAN 1 GERUNG. 

Based on quantitative data collected from student scores, it was found that students 

experienced improvement during the learning process. The average student score on the 

second test was higher than the first test. Students were able to understand and read the text 

well and answer questions given by the teacher. This study aims to determine the 

improvement in students' reading achievement in report texts using the Listen, Read, Discuss 

(LRD) strategy. The results of the study showed an increase in students' reading achievement 

through the LRD strategy, as evidenced by the increasing average student scores. 

Quantitative data showed that the average student score on the post-test (68.10) was higher 

than the pre-test (61.05). The percentage of students who achieved a score of 75 also 

increased; from 6 students (15.78%) on the pre-test to 10 students (26.31%) on the post-test, 

with an increase of 10.53%. Qualitative data also supported this finding, indicating that the 

use of the LRD strategy successfully improved students' reading ability. 

 

CONCLUSION  

This research aims to improve the reading achievement of eleventh grade students 

through the listening, reading, and discuss (LRD) strategy at SMAN 1 Gerung. Using a 

random sampling technique, this study involved 38 students from class 11 F as an 

experimental class. The results showed that the average pre-test score of students was 61.05, 

while the average post-test score increased to 68.10. The results of the t-test showed a t-count 

of 7.26, greater than the t-table of 1.68, so Ho was rejected and Ha was accepted. In 

conclusion, the LRD strategy significantly improves students' reading achievement. 
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